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Abstract. The integration of art pedagogy into English for Specific Purposes (ESP)
instruction represents an innovative approach to language teaching, particularly for learners
in creative fields. While ESP traditionally focuses on profession-specific language needs, art
pedagogy offers multimodal, experiential learning opportunities that may enhance
communicative competence.
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Annotatsiya. San’at pedagogikasini maxsus magqsadlar uchun ingliz tili (ESP)
ta’limiga integratsiya qilish til o‘qitishda innovatsion yondashuvlardan biri hisoblanadi,
ayniqsa 1jodiy sohalarda tahsil olayotgan o‘quvchilar uchun. An’anaviy ravishda ESP kasbiy
faoliyatga oid til ehtiyojlariga yo‘naltirilgan bo‘lsa-da, san’at pedagogikasi ko‘p modal va
tajribaga asoslangan o‘qitish imkoniyatlarini taqdim etib, kommunikativ kompetensiyani
rivojlantirishga yordam beradi.

Kalit so‘zlar: maxsus magsadlar uchun ingliz tili (ESP), san’at pedagogikasi,
kommunikativ kompetensiya, vizual o‘quvchilar, oliy ta’lim.

AHHOTammus. VHTerpanus apT-negarorukd B OOy4E€HHE AHTJIIMICKOMY SI3bIKY ISt
criennaybHBIX 1enei (ESP) npencrariser co00it MHHOBAIIMOHHBIN MOJIX0/ K MPEMNo/IaBaHUIO
SI3bIKA, OCOOEHHO Jisi OO0ydYarolmuxcsi B TBOpYECKHMX oOnacTsx. B 1o Bpems xak ESP
TPAJAMIIIOHHO OPUEHTUPYETCS Ha MNPOPECCHOHAIBHBIE S3bIKOBBIE IMOTPEOHOCTH, apT-
negaroruka npcaoCTaBJIsACT MYJIbTUMOOAJIBHBIC u IMPAKTUKO-OPUCHTHUPOBAHHBIC
BO3MOXKHOCTH OOYYeHHs, KOTOpble MOTYT CIOCOOCTBOBaTh Pa3BUTHI0 KOMMYHUKATHBHOMN
KOMIICTCHIIUN.
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KuarwudeBble cioBa: aHMMIICKUIl s3bIK  JUis  cnenuanbHbix meneit (ESP), apr-

NeAarornka, KOMMYHUKAaTHBHas KOMIICTCHIIUS, BU3YaJIbHBIC  ydalluecs, BbICIIEE
oOpa3oBaHue.

INTRODUCTION. The intersection of English for Specific Purposes (ESP) and arts-
based pedagogy represents an emerging frontier in language education research. ESP, by its
nature, emphasizes the teaching of English tailored to learners' professional or academic
needs, focusing on the specific language skills required in target situations (Dudley-Evans &
St. John, 1998). Traditionally, ESP instruction has prioritized reading comprehension and
technical vocabulary acquisition, often at the expense of developing well-rounded
communicative competence . However, contemporary educational paradigms increasingly
recognize the value of interdisciplinary approaches that engage learners holistically

Art pedagogy—encompassing drama, visual arts, music, and creative project-based
learning—offers unique affordances for language development. As Ghritchenko and
Nesterenko demonstrated, approximately 95% of art students identify as visual learners,
suggesting that traditional text-based ESP instruction may not align optimally with their
cognitive preferences.

These studies, while valuable, have primarily focused on specific techniques rather
than systematically examining the comprehensive impact of art pedagogy on fundamental
communication skills.

LITERATURE REVIEW AND METHODOLOGY

The theoretical framework underpinning this study draws from multiple traditions.
Constructivist learning theory posits that knowledge is actively constructed through
experience and reflection—a principle central to arts-based pedagogies. Gardner's theory of
multiple intelligences suggests that artistic activities engage diverse cognitive modalities,
potentially reaching learners whom linguistic-focused instruction might miss. Additionally,
Krashen's affective filter hypothesis provides a lens for understanding how the engaging,
low-anxiety environment created by art activities may facilitate language acquisition.

Despite growing interest in arts-integrated language teaching, significant gaps remain
in the literature. First, most existing studies focus on specialized skills (e.g., conference
presentation abilities) rather than fundamental communicative competencies. Second, limited
research has been conducted in Central Asian educational contexts, where cultural factors
may influence both artistic expression and language learning. Third, empirical evidence
comparing arts-integrated ESP with traditional approaches remains scarce.

This study employed a convergent mixed-methods design, combining quantitative
assessment of communication skill development with qualitative exploration of learner
experiences. The quasi-experimental component utilized a pretest-posttest control group
design, while the qualitative component incorporated classroom observations and semi-
structured interviews. This methodological approach aligns with recommendations for
educational research seeking both outcome measurement and process understanding .

Table 1. Participant Demographic Characteristics

| Characteristic | Experimental Group |  Control Group |  Total (N=60) |
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| (n=30) | (n=30) |

Gender
Female 21 (70.0%) 21 (70.0%) 42 (70.0%)
Male 9 (30.0%) 9 (30.0%) 18 (30.0%)
Year of Study
Second year 14 (46.7%) 15 (50.0%) 29 (48.3%)
Third year 16 (53.3%) 15 (50.0%) 31 (51.7%)
Art Specialization
Painting 12 (40.0%) 11 (36.7%) 23 (38.3%)
Graphic design 8 (26.7%) 9 (30.0%) 17 (28.3%)
Sculpture 6 (20.0%) 5 (16.7%) 11 (18.3%)
Aurt education 4 (13.3%) 5 (16.7%) 9 (15.0%)
Prior English study | 8.2 (2.1) 8.4 (2.3) 8.3(2.2)
(years)

Note: Values represent n (%) or M (SD)

The intervention was designed based on principles derived from art pedagogy
literature and adapted for ESP contexts. The experimental group received 16 weeks of
instruction (2 sessions per week, 90 minutes each) integrating three primary art-based
approaches:

Drama and role-play activities: Following the model described by Drobinske et al.,
students engaged in structured dramatizations of professional scenarios relevant to artists—
including gallery negotiations, artist statements presentations, and collaborative project
planning. These activities emphasized authentic communication with native speaker partners
through virtual exchanges.

Visual art analysis and description: Drawing on the visual learning preferences
documented by Ghritchenko and Nesterenko , sessions incorporated systematic analysis of
artworks, requiring students to describe, interpret, and critique visual materials using target
language structures. This approach leveraged the principle of visual perception while
developing descriptive vocabulary and critical thinking skills.

Project-based artistic creation: Following Olizko's integrated project model,
students completed collaborative artistic projects requiring English-medium communication
throughout the creative process. Projects included designing virtual exhibitions, creating
artist portfolios with English annotations, and developing educational art materials for
international audiences.

The control group received traditional ESP instruction covering identical thematic
content (art history, gallery communication, professional writing) but delivered through
conventional methods: textbook readings, vocabulary exercises, grammar instruction, and
structured writing tasks. Both groups were taught by the same instructor—an experienced
ESP practitioner with training in both traditional and arts-based methodologies—to control
for teacher effects.

Communication skills assessment: A comprehensive assessment battery was
developed to measure fundamental communication skills across four domains:
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° Speaking: Assessed through 10-minute individual oral tasks requiring
participants to describe an artwork, respond to questions about artistic processes, and engage
in simulated professional dialogue. Responses were audio-recorded and rated by two
independent trained assessors using a standardized rubric (inter-rater reliability: a=0.89).

° Listening: Measured through a 25-item comprehension test based on authentic
art-related audio materials (artist interviews, exhibition guides, critical discussions). ltems
assessed both global and specific comprehension.

° Reading: Evaluated through a 30-item test incorporating art-historical texts,
artist statements, and gallery descriptions, with questions targeting main idea identification,
detail comprehension, and vocabulary in context.

° Writing: Assessed through a timed writing task requiring production of an artist
statement and gallery proposal. Responses were evaluated using an analytic rubric addressing
content, organization, vocabulary, and grammatical accuracy.

Perceptual modality diagnostic: To confirm visual learning preferences, participants
completed S. Yefremtsev's dominant perceptual modality diagnostic, as employed by
Ghritchenko and Nesterenko . This instrument classifies learners as visual, auditory, or
Kinesthetic based on self-reported learning preferences.

Semi-structured interview protocol: A 12-question interview guide explored
participants' experiences with arts-based activities, perceptions of language learning
progress, and comparisons with prior language learning experiences. Sample questions
included: "How did creating art in English differ from your previous language learning
experiences?" and "What aspects of the arts-integrated approach helped you most in
developing communication skills?"

Classroom observation protocol: Systematic observations were conducted bi-weekly
using a structured protocol documenting student engagement, language use patterns, and
interaction quality.

The study proceeded through four phases over a 20-week period:

-Phase 1 (Weeks 1-2): Recruitment, informed consent, and pretesting. All participants
completed the communication skills assessment battery and perceptual modality diagnostic.

-Phase 2 (Weeks 3-18): Intervention implementation. The experimental group received
arts-integrated ESP instruction while the control group received traditional instruction.
Classroom observations were conducted weekly in both groups.

-Phase 3 (Week 19): Post-testing. All participants completed the identical
communication skills assessment battery administered at pretest.

-Phase 4 (Week 20): Qualitative data collection. Semi-structured interviews were
conducted with 15 experimental group participants (stratified by gender and art
specialization). Each interview lasted 30-45 minutes, was audio-recorded, and transcribed
verbatim.

RESULTS AND DISCUSSION

Quantitative data were analyzed using SPSS Version 27. Descriptive statistics were
computed for all variables. Independent samples t-tests compared pretest scores between
groups to establish baseline equivalence. Repeated measures ANOVA examined time X
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group interactions to assess intervention effects. Effect sizes (Cohen's d) were calculated to
indicate practical significance. Statistical significance was set at p<0.05.

Qualitative data were analyzed using thematic analysis following Braun and Clarke's
six-phase framework. Two researchers independently coded interview transcripts and
observation notes, then collaboratively developed themes through iterative discussion.
Member checking was conducted with five participants to verify interpretation accuracy.

Integration of quantitative and qualitative findings occurred during interpretation, with
qualitative data used to explain and elaborate quantitative results.

Pretest analysis confirmed that experimental and control groups did not differ
significantly on any communication skill measure at baseline (all p>0.05). Table 2 presents
pretest scores for both groups.

Table 2. Pretest Communication Skills Scores by Group

Skill Domain Experimental Control Group t-value p-value
Group (n=30) (n=30)
Speaking 62.4(8.3) 63.1(7.9) 0.33 0.74
Listening 58.7 (9.1) 59.2 (8.6) 0.22 0.83
Reading 71.3 (7.5) 70.8 (8.1) 0.25 0.80
Writing 65.8 (8.9) 66.3 (8.4) 0.22 0.83
Composite 64.6 (6.2) 64.9 (5.9) 0.19 0.85

Note: Values represent M (SD). Maximum possible score = 100 for each domain.

Consistent with prior research , perceptual modality diagnostic revealed that 56 of 60
participants (93.3%) were classified as primarily visual learners. Auditory (n=3) and
kinesthetic (n=1) learners were distributed across both groups. This finding confirms the
visual orientation of the sample population and supports the theoretical rationale for arts-
based approaches emphasizing visual stimuli.

This study investigated the role of art pedagogy in enhancing ESP learners'
fundamental communication skills, yielding several important findings with theoretical and
practical implications.

These findings contribute to theoretical understanding of ESP pedagogy in several
ways. First, they extend Dudley-Evans and St. John's framework by demonstrating that
professionally oriented language instruction can be effectively delivered through methods
that align with learners' disciplinary identities and cognitive styles. The "specific purposes"
of ESP need not be narrowly defined as technical vocabulary and text types; they can
encompass the communicative practices authentic to a discipline, including the ways
members of that discipline think, create, and interact.

Second, the results support a multimodal approach to ESP instruction. While
traditional ESP has emphasized linguistic input (reading texts, listening to lectures), arts-
integrated pedagogy engages multiple modalities—visual, kinesthetic, interpersonal—that
may better reflect how professionals in creative fields actually use language.

CONCLUSION

This study investigated the role of art pedagogy in enhancing ESP learners'
fundamental communication skills, providing evidence that arts-based approaches
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significantly improve speaking and listening competencies while engaging learners in
personally meaningful ways. The findings support integration of drama, visual arts, and
project-based creative activities into ESP curriculum for art students, whose visual learning
preferences align with these methodologies.

The significance of this research extends beyond methodological innovation. In
preparing art students for international professional contexts—where English serves as a
lingua franca for exhibitions, collaborations, and critical discourse—ESP educators must
design instruction that resonates with learners' identities and cognitive styles. Art pedagogy
offers a pathway to such resonance, transforming language learning from a disconnected
requirement into an integrated dimension of artistic development.

As globalization continues to reshape creative professions, the ability to communicate
across linguistic and cultural boundaries becomes increasingly essential. Arts-integrated ESP
instruction, by engaging learners holistically and authentically, can help prepare a new
generation of artists capable of participating fully in international artistic communities. This
study provides empirical support for such approaches while opening questions for continued
investigation.
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